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THREE STUDIES UNDERTAKEN AT BRIGHAM YOUNG UNIVERSITY 
ATTEMPTED TO ASSESS THE RELATIVE EFFICIENCY OF THE 
UNIVERSITY’S INDIVIDUALIZED APFROACH AND A WHOLE-CLASS 
APPROACH TO TEACHING SPELLING IN THE ELEMENTARY GRADES. THE 
FIRST-YEAR STUDY UTILIZED THESE TWO APPROACHES IN GRADES TWO 
THROUGH SIX. THE SECOND-YEAR FROJECT CONTINUED THE USE OF 
THESE METHODS IN THE SECOND AND THIRD GRADES, BUT UTILIZED 
FOUR METHODS IN GRADES FOUR THROUGH SIX BY USING, IN SOME 
CLASSES, THE SCIENCE RESEARCH ASSOCIATES' SFELLING LABORATORY 
IN COMBINATION WITH EACH OF THE ORIGINAL METHODS. THE THIRD 
WAS A LONGITUDINAL STUDY BASED UPON DATA FROM THE OTHER TWO. 
THE INDIVIDUALIZED METHOD FROVED TO BE RESPONSIBLE FOR AT 
LEAST AS MUCH SFELLING GROWTH AS THE WHOLE-CLASS METHOD. 
HOWEVER, PRIMARY STUDENTS OF LOW READING ABILITY AFFEARED TO 
BENEFIT MORE FROM THE WHOLE-CLASS AFFROACH. SYSTEMATIC, 
INDIVIDUALIZED INSTRUCTION.. IN SFELLING PRINCIPLES WAS FOUND 
TO BE VALUABLE IN CONJUNCTION WITH EITHER METHOD, 

PARTICULARLY IN THE FOURTH AND FIFTH GRADES WITH STUDENTS OF 
MEDIUM OR LOW READING ABILITY. THAT THE LONGITUDINAL STUDY 
IDENTIFIED MORE SIGNIFICANT DIFFERENCES BETWEEN THE METHODS 
TESTED THAN DID EITHER OF THE OTHER STUDIES INDICATES THE 
VALUE OF USING A METHOD AT LEAST TWO YEARS BEFORE JUDGING ITS 
EFFICIENCY. <RD> 
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A COMPARISON OF THE RELATIVE EFFICIENCY OF THE INDIVIDUALIZED 
APPROACH AND THE WHOLE-CLASS APPROACH TO SPELLING 
INSTRUCTION IN GRADES TWO THROUGH SIX 1 

(First-Year Study) 



General Purpose 



The general purpose of this study was to determine if the indi- 
vidualized approach to spelling instruction is more efficient than the 
whole-class approach in the elementary grades* 

Even though spelling is one of the minor subjects in a school 
curriculum, the ability to spell plays a very important role at nearly 

all levels of schooling as well as in many aspects of post-school 
2 

activities. The child who has the ability to spell well has immediate 
advantages in life over the poor speller, and the errors of the poor 
speller detract from the effectiveness of his written work and may 
embarrass him in personal and business affairs. n The advantages of 
good spelling ability and the disadvantage of poor spelling ability amply 



^It was the original intention of the researchers to include first 
grade students in the study. However, examination of data obtained from 
first grade classes revealed that it was impossible to determine the effects 
of spelling instruction on the test scores «, Therefore the study does not 
include the first grade. 

^Fitzgerald, James A. The Teaching of Spelling . Milwaukee: 

The Bruce Publishing Co., 19J>1. pp. 3— U® 
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justify careful, sys teaatlc planning for helping pupil# learn to spell 
correctly* I'*** 

The need for good spelling and the ever increasing need for More 
efficient utilisation of tine create the desirability of finding the 
best possible Method of teaching spelling, 2 

During the past half century, several Methods of teaching 
spelling by whole-class methods have been tested. Methods that appear 
to prove most efficient are the study-test-study-test method up to the 
Middle part of the third grade, and the test-st*;dy-test Method above 
the Middle of the third grade, 3,i * 

Research and experience have shown that the range of spelling 
ability and achievement of students in any grade is very great.^ This 
points to the need to provide for individual differences in spelling 
instruction*^ Attempts have been made to satisfy this need. One attempt 
resulted in the development of an individualised approach to the teaching 
of spelling at the Brigham Toung University laboratory School, 



. Horn, Ernest, What Research Says to the Teacher . Pamphlet of 
the Department of Classroom Teachers, American 'Education Research 
Association of the National Education Association, No, 3, January, 195U, 
Washington D.C.t the Association, 1$>$U. p. 3. 

^Horn, Thomas D«, and Otto, Henry J > . Spelling Instruction i A 
Curriculum-Wide Approach. Bureau of Laboratory school ."TT faui . " 

i?5U. p. 1 TT 



* 



“’Oates, Arthur I, "An Experimental Comparison of the Study-Test 
and Test-Study Methods in Spelling." Journal of Educational Psychology 
(January, 1931) 22, p. 1-19, — 4 — 



^Kingsley, John H, "The Test-Study Method Versus the Study-Test 
Method in Spelling." Elementary Sohool Journal (Ootober, 1983) 2u, p, 126-129, 

^Hom, Thomas D,, 0 £. cit., p. 15. 

6 Ibid., p. 1U, 



Problem 



In order to discover whether or not the individualised approach 
to spelling is wore efficient than the whole-class approach, answers to 

the following questions were sought: 

1. In grades two through six in formal spelling, measured by 
formal spelling tests, which of the following methods is 
most efficient: 

the B.Y.U* individualized approach developed by the 
Brigham loung University Laboratory School staff? 

b. the whole-class approach? 

2. In grades three through six in formal spelling, which of the 
following methods, if either, produce* significantly greater 
growth for children with high reading ability, with medium 
reading ability, and with low reading ability: 

c. the B.Y.U. individualized approach? 
b. the whole-class approach? 

3. In grades four through six in functional spelling, measured 
by counting the number of spelling errors in structured 
written exercises, which of the following methods of spelling 
instruction is most efficient: 

a. the B.Y.U. individualized approach? 

b. the whole-class approach? 

U. In grades four through six in functional spelling, which of 
the following methods, if either, produces significantly 
greater growth for children with high reading ability, with 



k 

medium reading ability, and with low reading ability* 

a. the B.Y.TJ. individualised approach? 

b. the whole-class approach? 

Definition of Terns 

For— i Spelling 

Formal spelling was spelling measured by the results of a spelling 
test* In grades three through six the test consisted of one hundred words 
randomly selected fro* the i*,926 words used in the spelling study* In 
grade two the test consisted of fifty words randomly selected fro* the 
first 2,996 words used in the study. There were two forms of each test. 
Functional Spelling 

Functional spelling was spelling measured by counting the number 
of spelling errors in five hundred running words in structured written 
exercises. The written work consisted of (1) the completion of a highly 
motivating story which had been introduced and begun by the teacher and 
(2) the completion of structured essay-type reviews related to school, 
friends, holidays and parties, recreation and summer activities. 

High Reading Achievement 

High reading achievement was achievement of children in grades 
thr ee, four, five, and six who scored among the upper third of participating 
children in their grades on the reading section of the Iowa Tests of Basic 
Skills. 

w Reading Achievement 

Medium reading achievement was achievement of children in grades 
three, four, five, and six who scored among the middle third of participating 



